
     Positive Behavior Support Intensive Training – Day 5 



      
 

       
  

    

Positive Behavior Support – Tier 1 / Universal 
Day 5 

Minnesota Department of Human Services 

Research and Training Center on Community Living 
Institute on Community Integration 



 

  
      

       

 
 

    

      

Today's Agenda 

• Building a support plan 
–Supporting skill development identified in your Matrix 
–Revisiting context modification and antecedent strategies for 

your Matrix 
• Instructional Strategies 
• Reinforcement Strategies 
• Developing instructional and reinforcement strategies in the 

context of three case studies 
–Violet 
–Abdi 
–Emma 

We will break at least every 60 minutes! 



  

 
 

Revisiting Context and 
Antecedent Supports 
FOR YOUR MATRIX 



  Proactive Strategies – Improving Context 



    

    
 

    
   

 

      

     

 

Quality of Life – other domain structures 

• Emotional well-being – contentment, self-concept, lack of stress 
• Interpersonal relations – interactions, relationships, supports 
• Material well-being – financial status, employment, housing 
• Personal development – education, personal competence, performance 
• Physical well-being – health and health care, activities of daily living, 

leisure 
• Self-determination – autonomy / personal control, personal goals, 

choices 
• Social inclusion – community integration and participation, roles, 

supports 
• Rights – legal, human (respect, dignity, equality) 



   

  

     

   
     

     
 

Proactive Strategies – Antecedent Modifications 

• Give positive attention 
• Pre-specify a reinforcer 
• Collaborate 
• Make plans and clarify expectations via: 
– Schedules 
– Lists 
– Calendars 

• Give concrete, affirmative answers to requests 
• Offer choices instead of giving demands 
• Use preferred items and activities as distracters 
• Gradually fade-in demands and expectations 



How have you thought about supporting your Matrix with 
context modifications and antecedent strategies? 

Person-
centered Values 

Setting 1 Setting 2 Setting 3 Setting 4 

      
  

    

 

 

 

Value 1 

Value 2 

Value 3 



 
Building a PBS Plan 
INSTRUCTIONAL STRATEGIES 



 Teaching New Skills 

Maintaining Desired Setting- Consequence / Specific Behavior outcome 

Interfering 
Behavior 

Functional 
replacment 

behavior 

Maintaining 
Consequence / 

outcome 

Antecedent 

Context 



   

  
     

       
  

     

 
         

     
    

         
   

Teaching New Skills – two different types 

• Functional replacement behavior: 
– An alternative that serves the same function as challenging 

behavior 
– Be efficient (produce the reinforcer as quickly or quicker) 
– Be less effortful 
– Produce as good (or better) quality of reinforcement 

• Desired setting-specific behavior: 
– What could the person learn to do in that setting... 

• ...consistent with their preferences for that setting 
• ...that could build their independence 
• ---that could connect them to positive outcomes, perhaps those noted in 

their person-centered profile or plan 



   

    
  

      
    

     
 

       
      

Teaching New Skills - considerations 

• Is the context optimized for learning? 
• What antecedent strategies will you incorporate? 
• How many learning trials will the person need (per 

day, week, etc) to learn the skills? 
• Do you know what functional or other reinforcers to 

use, in order to strengthen the new skills? 
• How will you correct errors, and respond to 

challenging behavior? 
• How often will you review data to determine whether 

your approach is working or needs adjusting? 



       

           

       

Chat about it! 

• What was familiar to you about that last slide, in terms 
of your current practices? 
– What are you already doing to address formal treatment plan / 

CSSP-A goals? 
– What might you benefit from adding, or weaving together 

more systematically? 



Functional Replacement Example: 
Functional Communication Training 



    

    
      

       

      

     
     

   

Steps for Teaching New Skills 

• WRITE an operational definition of the behavior 
• START with the initial cue that occurs naturally 
• PROMPT the behavior (see choices in coming slides), 

using an intentional hierarchy 
• REINFORCE immediately with specific praise or other 

options (see choices in coming slides) 
• REPEAT with as many opportunities, in dedicated 

teaching and naturalistic scenarios, as needed for the 
person to learn, master, and maintain the skill 



   

     

     

 
       
     

        
 

         
          

      

Starting the teaching opportunity 

• What should cue the person to use the skill under 
naturalistic conditions? 
– Use this as the starting point 

• Some examples 
– Empty plate = put dishes in the dishwasher 
– Person enters room = start a conversation 
– Phone alarm sounds = set out clean clothes and get shower 

items ready 
– Someone is watching TV = "when can it be my turn?" 
– Hearing someone say "no" or "not right now" = get 

calendars and ask to determine when it can happen 



  

    
 

CHAT ABOUT IT! 

• What examples can you provide – what natural cues 
have you been working to get people to respond to? 



  

    
           

      
               

 

  
 

       
      

   

Prompting the skill 

• What is the purpose of prompting? 
– So the person can respond to the natural cue by doing the skill 

• We often forget about that first part! 
– We can support a person to learn & do any skill, but if they don’t 

learn it in response to the natural cue, then they will be "prompt 
dependent" 

• Considerations for prompting 
– Age of the person 
– Context in which we are supporting the person 
– Fading prompts, building towards independence and spontaneity 
– Starting with most- or least-intrusive prompts 



  

  
   

      

      
   

     
   

   
        

       

Types of Prompts (see handout) 

• Verbal = e.g., “Say help” 
• Gestural = e.g., point to toothpaste 
• Model = e.g., demonstrate how to put the toothpaste on 

the toothbrush 
• Visual = e.g., task list with written steps to cross off or 

Velcro pictures to remove 
• Positional = e.g., correct answer / item is physically 

arranged for success for the person 
• Partial Physical Prompt = lightly touch hand to 

indicate toothbrush should move to other side of mouth 
• Full Physical Prompt = place a hand over the person's 

hand and guide toothbrush to other side of mouth 



   

           
        
     

  
            

     
    

 
    

      

Most-to-least intrusive prompt hierarchy 

• Start with the least intrusive prompt that consistently results in a
correct use of skill (this could be a full physical prompt) 

• Across successful opportunities the prompt is faded 
– (remember to fade quickly) 

• Need some criteria for when to move to a less restrictive prompts. 

• Benefits: 
– More errorless learning (could lessen likelihood of frustration) 
– May be good for harder/more complex/novel skills 

• Drawbacks: 
– Can be harder to fade 
– Lessen likelihood of spontaneity of new behavior 



   
          

  
        

      
    

 
        

     

Least-to-most intrusive prompt hierarchy 

• Use the least intrusive prompt first, 
• Then progresses through the sequence of prompts until the person 

performs the skill 
• Need criteria for when to advance in the hierarchy 

• Benefits: 
– Increased likelihood of independence/spontaneity of the response 
– Can be easier to fade 

• Drawbacks: 
– The person may error before receiving prompt, which may 

increase frustration 
– May lead to error pattern 



 

     
          

   
 
  

        
 

    
    

 
    

Task Analysis 

• Breaking down larger tasks into smaller steps 
• YOU break down the task, then assess person's ability to 

complete each step 
• Match instructions and supports to the person's 

prerequisite skills 
– Identifying pictures, reading, sequencing steps, etc 
– This includes prompts – what prompts will work best for 

the person? 
• Be specific with naming of objects 
• Quality control-have someone perform the task 
• Use action verbs 
– Locate, Identify, Put, Place, Identify 



Example Task Analysis 









Chat about it! 
How could you support your Matrix with instructional strategies? 

Person-
centered Values 

Setting 1 Setting 2 Setting 3 Setting 4 

     

    

 

 

 

Value 1 

Value 2 

Value 3 



  

       
 

 

   
     

   

Task Analysis Activity 

Create the steps of a task analysis and steps to 
teach a skill that would be important to someone 
you support 
• What is the skill? 
• What are the steps? 
• What prompts would be effective for the person? 
• What prompt hierarchy would you use to teach each 

step of the overall skill? 



 

   
    
  

Violet Case Study 

• Revisit the Competing Behavior Pathway 
• Revisit context and antecedent strategies 
• Create instructional strategies 



   

 
  

 

   

       
     

       

  Competing Behavior Pathway 

Asked to do chores 

Complete chores 
More time with Y&R, 

computer, new
drawing materials 

Aggression 

Say “not yet” or 
“need a minute” 

Avoid / delay chores 

2 housemates New meds 
Mood swings PM drowsy 

ASD / IDD Assigned chores 



Behavior Pathway Plan 

Context 
Modifications 

Talk with 
medication 
prescriber to adjust 
timing of afternoon 
medication dose 
(avoid drowsiness) 

Create chore list 
together with Violet 
vs. assigning chores 

Antecedent 
Strategies 

• Collaboration • Step 1... • Step 1... • Step 1... 
• Choice – which 

chores to do 
when, on which 
days, in what 
order 

  

     
 

  
 

   
   

  
 

   
   

  

  
   

  
  

   

Instructional Reinforcement Positive Responses 
Strategies Strategies to Challenges 



  

   
    
  

Abdi Case Study 

• Revisit the Competing Behavior Pathway 
• Revisit context and antecedent strategies 
• Create instructional strategies 



  

 
 

Competing Behavior Pathway 

Female staff 
walks in 

Greet staff 
person nicely 

Peers praise, 
praise from staff 

Sexual 
comments 

Make peers 
laugh in another 

Peers laugh 

New home and 
housemates, FASD, 

bipolar 

way (game, joke) 



Behavior Pathway Plan 

Context Antecedent 
Modifications Strategies 

• Male staff vs. • Provide him 
female with a joke book 

• Person centered (appropriate 
planning – are jokes) 
housemates a • Create a routine 
good fit, what for Abdi and the 
kind of peers staff person to 
are best fits, greet when she 
learn about his arrives 
tendencies and 
his values / 
goals – so good 
reason for 
managing 
impulses, Hx 
with treating 
women 

Instructional 
Strategies 

Reinforcement 
Strategies 

Positive Responses 
to Challenges 

  

     
 

  

  
 
 

  
   

  
   

  
 

  
  

 

  

  
    

 

  
    

   
 

  
 

 

  • Practice telling • Step 1... • Step 1... 
appropriate 
jokes 

• Practice 
greetings 



  

   
    
  

Emma Case Study 

• Revisit the Competing Behavior Pathway 
• Revisit context and antecedent strategies 
• Create instructional strategies 



  

 

  
 

Competing Behavior Pathway 

Denied request 

Sub teacher, preschool, Dx 
autism, no formal comm 

Engage with toys, Access to toys / 
engage with items she finds 

sensory items pleasing 

Tantrum 

Lead 
paras/teachers to 

calming area 

Goes to calming 
area 



Behavior Pathway Plan 

Context 
Modifications 

Antecedent 
Strategies 

Instructional 
Strategies 

Reinforcement 
Strategies 

Positive Responses 
to Challenges 

  

     
 

   
    

   
 

 

   
 

  
   

   
   

 
  

  • Time with Emma • Schedule • Teach her to • Step 1... • Step 1... 
and Sub at start proactive access lead to sensory 
of the day to to sensory time area throughout 
connect better throughout the the day 

day 
• Visual schedules 

/ timers for each 
activity 



Building a PBS Plan 
REINFORCEMENT STRATEGIES 



  

        
    

        
         

 

    
    

 

    

What is Reinforcement? 

•An outcome generated by a behavior that makes that 
behavior more likely in the future (makes it stronger) 
•We find out through FBA what reinforces challenging behavior 
•We use those same reinforcers, and others, to strengthen
more socially-desirable behaviors 

•Reinforcement is personal – what works for one 
person likely will not work for another 
•Activity worksheet 

•It's not bribery! Who knows the difference? 



 
 

  
  

 

Common categories of reinforcers (see handout) 

• Behavior-specific praise 
• Behavior-specific feedback 
• Physical praise 
• Special item or activity 
• Tokens or points 
• Break or delay 



    

       

    

  

           
  

Reinforcement: what makes it work (or not?) 

• Individuality 

– Preferences matter, across individuals – ensure individualization 
• Contingency 

– Reinforcer is only delivered when the behavior happens 
• Immediacy 

– Reinforcer is delivered right away 
• Schedule 

– How often the reinforcer is available 
• Magnitude 

– The amount / potency of the reinforcer should match the difficulty of 
the expected behavior 



  

         
        

        
           

CHAT ABOUT IT! 

Share an example of when you tried to use 
reinforcement but it was not very effective because 
of one (or more) of these important elements of 
reinforcement was not set up as well as it could have 
been: 

• Individuality 
• Contingency 
• Immediacy 
• Schedule 
• Magnitude 



      

   
        

   
    
    

    

       

    

What behavioral improvement challenge are you facing? 

• A behavior is not happening enough 
– Learn a new skill for a particular setting or routine 

• A behavior is happening too much 
– It's OK, just needs to happen less 
– It's not OK, cannot happen at all 
• A functional replacement behavior is needed, that perhaps is physically 

incompatible 
• Recognizing the absence of challenging behavior is important 

• A behavior is happening under the wrong circumstances 



    
 

     
          

  
        

    
    

          
        

    
           

"Differential Reinforcement" Approaches when a behavior is 
happening too much 

• Differential Reinforcement of Alternative behavior (DRA) 
– Drawing pictures with colored markers rather than stereotypically flipping the 

markers 
• Differential Reinforcement of Incompatible behavior (DRI) 
– Give Idina a mirror to hold (she loves mirrors) so that she doesn’t grab or hit 

staff transferring her to her wheelchair. 
• Differential Reinforcement of Low rates of behavior (DRL) 
– Jill interrupts an average of 9 times per 30 minute session. If she interrupts no 

more than 2 times every 10 minutes, she gets a token at each interval 
• Differential Reinforcement of the Omission of behavior (DRO) 
– Rhonda receives a token for each 5 minute interval she goes without engaging 

in verbal aggression. 



Summary of "differential reinforcement" 
procedures 

Purpose Management Objective 

   

            
      

  

  
 

  
 

  
 

  

      
     

  
 

   
 

  
  

     
       

 

DRL 
Reduce behavior to 
socially-
desirable level 

DRI 
DRA 

Reinforce a 
functional 
alternative or 
setting-specific 
behavior 

DRO 
Reduce behavior to 
zero occurrences 

Focus on reducing # of 
occurrences 

Focus on developing 
more socially-
desirable behavior that 
better connects person 
to valued life 

Focus on increasing 
time of nonoccurrence 

Tom will be out of his work 
area no more than 2 times in 
40 minutes 

Tom will press a button to 
indicate he wants to take a 
break instead of yelling and 
face slapping 

Tom will have no occurrence 
of leaving his work area in a 
40-minute period 



  
  WHEN AND HOW OFTEN TO REINFORCE: 

SCHEDULES OF REINFORCEMENT 



 

    
    

    
       

    

Schedules of Reinforcement 

• How often should I deliver reinforcement? 
– Every time the behavior happens? 
– Occasionally? 

• Which way makes more sense along the person's 
journey of learning and using the new behavior? 
– During acquisition? 
– When developing fluency / mastery? 



  

   
     

 
   

      

     

Schedules of Reinforcement 

• Continuous Schedule of Reinforcement (CRF): 
– Reinforce each instance of the behavior 

– Best when: 
• Teaching a new skill (acquisition) 
• The behavior occurs at a lower frequency 

– Limitations: 
• Increases the likelihood of satiation 
• May contribute to expectation of frequent reinforcement 



  

  
       

   

 

 

Schedules of Reinforcement 

• Intermittent Schedules of Reinforcement 
– Reinforce the behavior after some number of occurrences 
– Behavior becomes resistant to extinction 

– Examples: 
• Ratio Schedules 
• Interval Schedules 
• Response-duration schedules 



 

     

         
        

          
    

         

Non-Contingent Reinforcement 

• Delivering reinforcement on a fixed-time schedule independent of any 
behavior 

• Provides the individual the reinforcer (the one maintaining the 
inappropriate behavior) independently of the performance of the 
challenging behavior 

• The individual receives the reinforcer at preselected intervals of time 
and challenging behavior is ignored 

• Disassociates the reinforcer from the behavior (and decreases the 
challenging behavior) 



  Intermittent Schedules of Reinforcement 



 

  
   

 

   
   

   

 

 
  

  

   
 

    

   

   
     

      
  

   

   
 

   

      
  

 
  

Schedules of Reinforcement 

Type 

Fixed Interval 

Variable Interval 

Fixed Ratio 

Variable Ratio 

How 

Every so often: Reinforce 
after a specified amount 
of time 

Unpredictably often: 
Reinforce after an 
average 

Every so many: Reinforce 
after every X number of 
responses 

After an unpredictable 
: Reinforce after 

an average number of 
responses 

When 

With low to moderate 
rates of the behavior 

With moderate rates of 
the behavior 

With high rates of the 
behavior 

With high rates of the 
behavior 

Challenges 

amount of time 

number

Might see less response 
right  after t he  interval, 

en increased respons
ward the  end of  the  

th e 
to
interval 

If only one response is 
required in the  interval, 
rates o f  the  response  
might be lower 

Student might notice the 
pattern after time and 
pause response following 
reinforcement 

Good choice – number of 
responses is 
unpredictable, increasing 
rate of response 



   

       
   

 
        

      
   

      

   
 

Fading and Tolerating Delay to Reinforcement 

• Any arbitrary reinforcement system should shift to a 
natural system whenever possible 

• Fading: reinforcement gradually becomes available less 
often / contingent on greater amounts of appropriate 
behavior 
– Beware "ratio strain" (schedule faded too quickly) 

• Tolerating delay to reinforcement: 
– Used when teaching someone a new communication skill 
– Initially the behavior is reinforced each time. 
– Over time, the individual is asked to wait increasing amounts of 

time before reinforcement. 



  

      
         

          
      

         
   

CHAT ABOUT IT! 

• That was A LOT of information and A LOT of jargon 
– Post one thing that makes sense to you – a piece of 

information from that last section that you could take back to 
work tomorrow and use with a person you support 

– Post one thing that does not make sense – a term, a concept, a 
process, anything you'd like explained better 



Reinforcement across tiers of support 

Positive Behavior Support 

Targeted 
intervention (small 

groups, certain 
areas/sites, less 
individualized, 

increased monitoring 
of data from Tier 1) 

FBA/PBS Plan 
(Individualized 

intervention, close 
monitoring of data) 

Tertiary Tier (3) 

Secondary Tier (2) 

Universal Tier (1) 

  
 

 
  

   

   

 
 

  
  

 
  

    

  
  

  
   

  
  

  

   

  

   
Universal (everyone 

in organization, 
matrix(es), “big 

data” (e.g., incident 
reports), QOL, 
workforce data 

(attrition, turnover, 
etc) 



   

    
    

         
       

 
        

 
 

        
  

Example of Reinforcement at Tier 1 

• Incident reports at a particular employment site suggest that 
44% of problem behaviors occur in the break room area 

• An analysis of the CSSPs for the people who work at that site 
indicate that 75% have goals to increase socialization skills 

POSSIBLE INTERVENTION 
• Staff identify opportunities to prompt people to make and 

respond to social bids, praise them for doing those things 
(arbitrary reinforcer), and nurture conversations / interactions 
that emerge between people who appear to have common 
interests (naturally-occurring reinforcer) 



    Tier 1: Teaching to and Monitoring Your Matrix 



   

         
         

        

 
         

  
         

       
           

       
 

Example of Reinforcement at Tier 2 

• John, Pete, and Eduardo were not as successful as other employees at the site 
in improving on their social skills in response to the Tier 1 intervention. They 
continue to get into loud arguments that disrupt other workers. 

POSSIBLE INTERVENTION 
• Staff created a time for the three men each morning to work on social skills in 

a quiet place. 
• Staff use a curriculum for developing social skills and friendships, which 

includes praise (arbitrary reinforcer) for even small pieces of social interactions 
such as orienting the body toward a partner, and nurturing conversations / 
interactions that emerge between the men when common interests emerge 
(naturally-occurring reinforcer) 



   

 
 

     

 
  

            
     
             

           
  

Example of Reinforcement at Tier 3 

• John continues to get into loud arguments with others, including 
provoking those arguments, and often refusing to participate in the 
Tier 1 and Tier 2 interventions. 

POSSIBLE INTERVENTION 
• Staff conduct an FBA 
• They determine the function of John's arguing with others is to escape 

work and interactions with his co-workers. 
• Staff work with John to determine what would motivate him to be part 

of the work environment (reinforcement) and what type of work better 
suits his preferences and skills (adjust context) 



CHAT ABOUT IT! Consider how you could support your 
Matrix with reinforcement strategies 

Person-
centered Values 

Setting 1 Setting 2 Setting 3 Setting 4 

       
  

    

 

 

 

Value 1 

Value 2 

Value 3 



 

   
     
  

Violet Case Study 

• Revisit the Competing Behavior Pathway 
• Revisit context, antecedent, and instructional strategies 
• Create reinforcement strategies 



   

 
  

 

   

       
     

       

  Competing Behavior Pathway 

Asked to do chores 

Complete chores 
More time with Y&R, 

computer, new
drawing materials 

Aggression 

Say “not yet” or 
“need a minute” 

Avoid / delay chores 

2 housemates New meds 
Mood swings PM drowsy 

ASD / IDD Assigned chores 



Behavior Pathway Plan 

Context 
Modifications 

Talk with 
medication 
prescriber to adjust 
timing of afternoon 
medication dose 
(avoid drowsiness) 

Create chore list 
together with Violet 
vs. assigning chores 

Antecedent 
Strategies 

  

     
 

  
 

   
   

  
 

   
   

  

  
   

  
  

   • Collaboration • Step 1... • Step 1... • Step 1... 
• Choice – which 

chores to do 
when, on which 
days, in what 
order 

Instructional Reinforcement Positive Responses 
Strategies Strategies to Challenges 



  

   
     
  

Abdi Case Study 

• Revisit the Competing Behavior Pathway 
• Revisit context, antecedent, and instructional strategies 
• Create reinforcement strategies 



  

 
 

Competing Behavior Pathway 

Female staff 
walks in 

Greet staff 
person nicely 

Peers praise, 
praise from staff 

Sexual 
comments 

Make peers 
laugh in another 

Peers laugh 

New home and 
housemates, FASD, 

bipolar 

way (game, joke) 



Behavior Pathway Plan 

Context Antecedent 
Modifications Strategies 

• Male staff vs. • Provide him 
female with a joke book 

• Person centered (appropriate 
planning – are jokes) 
housemates a • Create a routine 
good fit, what for Abdi and the 
kind of peers staff person to 
are best fits, greet when she 
learn about his arrives 
tendencies and 
his values / 
goals – so good 
reason for 
managing 
impulses, Hx 
with treating 
women 

Instructional 
Strategies 

Reinforcement 
Strategies 

Positive Responses 
to Challenges 

  

     
 

  

  
 
 

  
   

  
   

  
 

  
  

 

  

  
    

 

  
    

   
 

  
 

 

  • Practice telling • Step 1... • Step 1... 
appropriate 
jokes 

• Practice 
greetings 



  

   
     
  

Emma Case Study 

• Revisit the Competing Behavior Pathway 
• Revisit context, antecedent, and instructional strategies 
• Create reinforcement strategies 



  

 

  
 

Competing Behavior Pathway 

Denied request 

Sub teacher, preschool, Dx 
autism, no formal comm 

Engage with toys, Access to toys / 
engage with items she finds 

sensory items pleasing 

Tantrum 

Lead 
paras/teachers to 

calming area 

Goes to calming 
area 



Behavior Pathway Plan 

Context 
Modifications 

Antecedent 
Strategies 

Instructional 
Strategies 

Reinforcement 
Strategies 

Positive Responses 
to Challenges 

  

     
 

   
    

   
 

 

   
 

  
   

   
   

 
  

  • Time with Emma • Schedule • Teach her to • Step 1... • Step 1... 
and Sub at start proactive access lead to sensory 
of the day to to sensory time area throughout 
connect better throughout the the day 

day 
• Visual schedules 

/ timers for each 
activity 



For Next Week: further consider how you could support 
your Matrix with instructional and reinforcement strategies 

Person-
centered Values 

Setting 1 Setting 2 Setting 3 Setting 4 

       
     

    

 

 

 

Value 1 

Value 2 

Value 3 



    
 

  

      
  

 

           
           
   

Deeper Dive 

Interested in more detailed behavioral support resources? 
• Prompting, shaping, chaining, generalization, extinction, reinforcement 

schedules, self-management, etc 

• The following websites have useful, free information 
–The May Institute: https://www.mayinstitute.org/news/acl.html?cat=182 

–I Love ABA (use the search bar): https://www.iloveaba.com/ 

–Behavior Babe: https://www.behaviorbabe.com/ 

• If you are interested in module-based learning, you may look into the AFIRM 
modules. Note the application examples are children with ASD, but the 
principles are broadly applicable. 

• https://afirm.fpg.unc.edu/afirm-modules 

https://www.mayinstitute.org/news/acl.html?cat=182
https://www.iloveaba.com/
https://www.behaviorbabe.com/
https://afirm.fpg.unc.edu/afirm-modules


LIKE-LEARN-CHANGE 



   

      

    

    

Three Post-it Notes 

• What did you LIKE about today ? 

• What did you LEARN today? 

• What would you CHANGE about today? 



      
       

        
        

         

Preparation of this [presentation/report] was supported, in part, by 
cooperative agreement JPK%50470 from the Minnesota Department of 
Human Services. The University of Minnesota undertaking projects under 
government sponsorship are encouraged to express freely their findings and 
Conclusions. Points of view or opinions do not, therefore necessarily represent 
official MN DHS policy. 
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