
Welcome to MNPBS Strand 2!

Audio for the WebEx is
through phone only.

(Will not play through computer speakers.)

Phone #: 1-888-742-5095
Conference Code: 369 252 4561
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Good afternoon!



Welcome to Strand 2
Support for Children and Youth Ages 6-21
This strand will show how positive behavior 
support (specifically reinforcement) is 
implemented in educational settings to support 
children and young adults. Stories will be used to 
show how positive behavior support is used to 
improve quality of life and promote social skills 
using universal strategies with examples 
describing individualized PBS planning when 
more support is needed.
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Agenda
□ Introductions
□ Overview of PBS
□ Reinforcement and Reinforcement Schedules
□ Stories highlighting reinforcement use in an educational 

setting at all tiers.
■ Tier 1 reinforcement system
■ Tier 2 reinforcement system
■ Tier 3 reinforcement system

□ Resources 
□ Action plan
□ Summary 3
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Strand Contributors
□

■
□

■
 

□
■

□
■

□
■
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Objectives
□ Understand tiers of support
□ Define reinforcement terminology
□ Understand the types of reinforcers
□ Understand different schedules for the delivery of 

reinforcement.
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Background
□ In past, schools focused mainly on reacting to 

misbehavior by implementing 
punishment-based strategies including 
reprimands, loss of privileges, office referrals, 
suspensions, and expulsions. 

□ Research has shown that the implementation 
of punishment, especially when it is used 
inconsistently and in the absence of other 
positive strategies, is ineffective and can lead 
to increases in problem behaviors. 
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Positive Behavior Support
Positive behavior support provides an alternative 
approach to punishment that focuses on the 
prevention of problem behavior by teaching and 
reinforcing student’s skills. This session will 
focus on reinforcement. PBS promotes the skills 
and behaviors we want to increase.
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Features of PBS
□ Implementation efforts address both social and 

academic behavior
□ Emphasis is on the prevention of problem 

behavior
□ Three-tiered continuum of behavior support 

that increases in intensity based on student’s 
needs

□ Utilizes team-based problem-solving
□ Uses data for decision-making 8
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Academic Systems Behavioral Systems

1-5% 1-5%

5-10% 5-10%

80-90% 80-90%

Intensive, Individual Interventions
•Individual Students
•Assessment-based
•High Intensity

SECONDARY
Targeted Group Interventions
•Some students (at-risk)
•High efficiency
•Rapid response

TERTIARY
Intensive, Individual Interventions
•Individual Students
•Assessment-based
•Intense, durable procedures

Targeted Group Interventions
•Some students (at-risk)
•High efficiency
•Rapid response

Universal Interventions
•All students
•Preventive,  proactive

PRIMARY
Universal Interventions
•All settings, all students
•Preventive,  proactive

Continuum of Support
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APBS Practice Standard
C. Practitioners of PBS understand and use consequence manipulations to 
increase behavior such as: Primary reinforcers, and conditions under which 
primary reinforcers are used
□ Types of secondary reinforcers and their use
□ Approaches to identify effective reinforcers, including:

■ a. Functional assessment data
■ b. Observation
■ c. Reinforcer surveys
■ d. Reinforcer sampling

□ 4.   Premack principle
□ 5.   Positive reinforcement
□ 6.   Negative reinforcement
□ 7.   Ratio, interval, and natural schedules of reinforcement
□ 8.   Pairing of reinforcers 10
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Consequence

C
Consequences

Reinforcement
Punishment

A consequence is what occurs 
as the result of behavior. 

In general, a consequence can 
be 

• Reinforcement
• Punishment
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What is Reinforcement?
● Reinforcement is a procedure that strengthens, 

maintains or increases behavior as the result 
of consequences experienced following the 
behavior. 

● Reinforcement increases the future probability 
of the event they follow.
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Types of Reinforcers
Primary

(Unlearned)

Edible Foods, liquids
Sleep Bed to sleep in
Shelter Roof over your head
Sexual Stimulation
Sensory Exposure sensory input

Secondary
(Conditioned)

Social Praise, proximity
Activity 
(privilege)

Excused from homework
Access to computer

Material
(tangible)

Certificates, stickers, 
badges

Generalized Tokens, points
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Positive and Negative

Positive + Negative -
Something is 
added/applied to the 
environment.

Something is 
removed/taken away 
from the environment.
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Positive Negative Reinforcement
Positive 

Add +

Individual gets something desirable 
and it increases the behavior. 

Negative

Take -

Individual avoids or escapes 
something undesirable that they 
didn’t want and it increases 
behavior. 
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Positive Negative Reinforcement
Positive +

Add something 
desirable 

Student raises hand to answer teacher’s question. 
Teacher praises student. 
Student continues to answer questions in class.
Student receives desirable attention from teacher.

Negative -

Take something 
undesirable

Student blurts out inappropriate and off comment 
remarks when teacher asks question.
Teacher sends student to resource room.
Student gets to escape the difficult math 
worksheet. 
Student continues to act out to get undesirable 
math work taken away.
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When to Reinforce?
A positive reinforcer strengthens 
any response that it immediately
follows. 

■ The failure to reinforce immediately may 
result in inappropriate behavior 
inadvertently being reinforced.

■ Avoid “superstitious behavior” – which 
is when a positive reinforcer and a 
non-targeted behavior become paired.
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Implementation Steps
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Resource

19
Lynn



20
Lynn



Implement with Fidelity
To use positive reinforcement with fidelity:
• Deliver reinforcement each time learner with ASD uses 

target skill or behavior
• Prevent satiation by varying reinforcers
• Thin reinforcers and use reinforcers consistently across 

settings
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Continuous Schedule
Reinforce Continuously at First

■ Reinforce immediately every instance of the 
desirable behavior.

□ Use when
■ Teaching a new skill (acquisition)
■ A behavior occurs at a very low frequency
■ Eventually teacher will delay reinforcement 

□ Limitations
■ Increases likelihood of satiation
■ Teaches students to expect reinforcers for following directions
■ Not most efficient method of maintaining behavior once it has 

been acquired
Lynn
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Intermittent Schedules

□ Reinforce Intermittently After Behavior 
Established 

□ Requires greater numbers of correct response for 
reinforcers

□ Decreases likelihood of satiation and more 
resistant to extinction than continuous schedules

Lynn
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Intermittent Schedules
Three categories with Two types

Ratio Interval Response Duration
Reinforce contingent 

upon a certain 
number of target 

behaviors

Reinforce based on 
the passage of time 
relative to the target 

behaviors

Reinforce contingent 
upon target behavior 
being exhibited for 
specified length of 

time

Fixed Variable
Set on a fixed schedule  (specific 
number or  specific elapsed 
period of time)  

Set on an average schedule 
(average number or average 
elapsed period of time)
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Ratio Interval Response-Duration
Fi
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d

V
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Fixed Ratio (FR)
Target response is reinforced 
upon completion of a specified 
number of correct responses

Example: Reinforced after every 
second correct response

Variable Ratio (VR)
Target response is reinforced on 
the average of a specified 
number of correct responses 

Example: Reinforced after the 
average of every third correct 
response 

Fixed Interval (FI)
Student reinforced the first time 
he/she performs the target 
response following the elapse of a 
specified number of minutes or 
seconds

Example:  Reinforced 1st time 
after 5 minutes have elapsed.

Variable Interval (VI)
Student reinforced the first time 
he/she performs the target 
response following the elapse of 
an average number of minutes 
or seconds.

 Example:  Reinforced first time 
after about 5-10 minutes.

Fixed Response-Duration 
(FRD)
Continuous appropriate behavior is 
reinforced following completion of a 
specified number of minutes (or 
seconds).

Example:  Continuous engagement 
in target response will be reinforced 
every 10-minutes.

Variable Response-Duration 
(VRD)
Continuous appropriate behavior is 
reinforced on the average of a 
specified time period

Example: Continuous engagement in 
target response will be reinforced on 
an average of every 10-minutes

Lynn
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Ratio Schedules
Fixed Ratio (FR) Variable Ratio (VR)

Reinforcer delivered…
--after a fixed number of correct 
behaviors

Reinforcer delivered…
- after an average number of 
correct behaviors

- May be more difficult for teachers 
to implement
- Avoids post-reinforcement 
pause 

Post reinforcement pause - tendency 
of individuals to stop responding 
immediately following reinforcer when 
the reinforcement schedule is 
predictable Lynn
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Interval Schedules
Fixed Interval (FI) Variable Interval (VI)

Reinforcers delivered…
immediately following the 
first correct behavior emitted 
after a predetermined 
amount of time.

Reinforcers delivered… 
immediately following a 
correct behavior after an 
average amount of time. 

Lynn
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Response Duration Schedules
Fixed Response 
Duration (FRD)

Variable Response 
Duration (VRD)

Reinforcers delivered…
when correct behavior 
exhibited for a fixed amount 
of time.

Reinforcers delivered …
when correct behavior 
exhibited for an average 
length of time.

Lynn
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Thinning Schedules of Reinforcement
□ Reinforcement gradually becomes available less 

often-becomes contingent on greater amounts of appropriate 
behavior

□ Dense to Sparse
□ Thinning Schedules should result in:

■ Higher, steadier levels of responding
■ Decreasing expectation of reinforcement
■ Maintenance of the behavior
■ Removal of teacher as a necessary behavior monitor
■ Transfer of control to more natural reinforcers
■ Increase in persistence in responding toward working for goals
■ Ability to deliver reinforcers on a lean schedule

Lynn



Primary
□ In schools, primary prevention and support strategies 

are implemented across school settings and for all 
students within the building. The goal is to create a 
positive social culture in which pro-social behaviors 
are explicitly taught and reinforced, and all adults 
respond to the occurrence of problem behavior in a 
consistent manner and provide reinforcement. 
Universal strategies are important for:

□ Setting the stage for effective PBS planning
□ Decreasing the need for individualized PBS plans
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Tier 1 Reinforcement Examples
□ Building a behavior expectation matrix for all areas, specific 

posters for common areas, tickets and rewards, weekly 
drawing of tickets and recognition of students school wide

□ Teach School Wide Expectations: “What does it look like to 
“be responsible”? Reinforce specific behaviors school wide.

32
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Matrix
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Secondary
□ Secondary prevention is intended to support students 

who have learning and/or life histories that put them 
at risk of engaging in more serious problem 
behavior. Strategies for secondary prevention 
address a student's needs before more intensive 
individualized supports are necessary. A smaller 
number of students require more individualized and 
intensive plans than primary and secondary 
prevention practices provide. Within secondary 
support, reinforcement is a key evidence-based 
strategy. 34
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Tier 2 Reinforcement Examples
□ Check-in/Check out

■ Improved structure to student’s day
■ Sets student “up for success”
■ �Increases contingent feedback
■ Program can be applied in all school locations
■ �Elevated reward for appropriate behavior
■ �Links school and home support
■ Organized to transition into a self-management system
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Tertiary
□ It is easier to facilitate an individual plan when 

universal and secondary strategies are in place. At 
the tertiary prevention level, individualized and 
comprehensive plans address the unique needs of 
children who engage in problem behaviors. An 
individualized PBS plan is hypothesis driven with 
data collected about the antecedents, behaviors, and 
consequences during a functional behavior 
assessment (FBA). The hypothesis is based on the 
perceived function of the behavior.
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Functional Assessment
□ Identify the behavior.
□ Collect data to determine the function of behavior.

■ Identify setting events that impact behavior.
■ Identify triggers that cue behavior.
■ Identify skills that need to be taught.
■ Identify consequences that maintain behavior including 

what student is reinforced by.
□ Establish observable and measurable goals and definitions of 

the target behaviors for intervention.
□ Create a plan with evidence based practices grounded in 

positive behavior supports and reinforcement! 37
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Tier 3 Individual Reinforcement Examples
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● Based on 
student’s IEP 
goals 

● Utilizes 
student’s 
interests 
-stickers are 
trains, 
dinosaurs, 
etc... 
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Video
□ https://www.youtube.com/watch?v=tQxNNaO

D3ro
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“Inverted Tiers”
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The goal of implementing SW-PBIS is to shape a safe and 
positive school culture that can be an effective learning 
environment for all students and staff.

Through school-wide tiered implementation of social-emotional 
programming (SEL), Lionsgate Academy will address an 
intrinsic need in our student population that is vital for success 
in school, community and work.

● All staff will be trained and have access to a variety of 
evidence-based interventions in different domains of SEL

● All students will receive evidence-based programming 
regardless of disability status or service minutes
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● Cohort 9A: Second school year post-cohort 
(year 4)

● 2016 Sustaining Exemplar School

● 3 year SW-PBIS implementation period
○ In-School Suspension: reduced 72%
○ Out-of-School Suspension: reduced 69%
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70% 
Overall
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pbisMN.org
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Social Media

facebook.com/pbisM
N  

twitter.com/pbisMN 
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□ Start with continuous schedule of reinforcement 
for teaching new behaviors 

□ As soon as desired behavior is established, move 
to intermittent schedule of reinforcement
■ Use thinning to move from a dense 

reinforcement schedule to an intermittent 
schedule

□ Goal is eventual reliance on nonscheduled, or 
naturally occurring, reinforcement 

Review Practice Standard….
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Action Plan 

●
●
●
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Contact Us
□

■
□

■

□
■

□
■

, farrelle@district279.org 
□

■ 59

Lynn

mailto:llstansberry@stthomas.edu
mailto:maci.spica@state.mn.us
mailto:maci.spica@state.mn.us
mailto:garrett.petrie@state.mn.us
mailto:garrett.petrie@state.mn.us
mailto:farr0001@stthomas.edu
mailto:farr0001@stthomas.edu
mailto:eringgenberg@lgamn.org

